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	LANGUAGE: Korean                      
STAGE 2: Year 3 & Year 4 (Background Speakers) 
                                   
	DURATION – 8 Weeks (two hours per week)

	Unit description
In this unit of work, students learn the definition of a community and different types of communities they belong to (home, school, neighbourhood, suburb/city, Korean community in Sydney, country).  
Students have different opportunities to consolidate new key words and sentence structures through a word puzzle, cloze, a ball game and mini whiteboard activity, a role play as well as a jumbled word card game.  Students write some texts to describe the communities they belong to in the speech bubbles in the worksheet as well as present a short talk about their favourite community.  Students also create a table for the purpose of evaluating the criteria of a goal task, ‘Creating and presenting a poster for a community profile on a chosen community as a group’.   Then students in groups create and present a poster for a community profile on their chosen community as a goal task of the unit.  The photos of students’ posters can be sent to the council of the city so that they can be uploaded as authentic information about the community for new community members of the area. 

	Key concept(s)
My Community 

	Learning intentions 
We are learning to understand and identify different types of communities and features of the communities we belong to.

	Success criteria
· I can explain what the community is.
· I can name four different communities that I belong to.
· I can write two or more sentences about three communities that I belong to.

Success criteria for lower level students -Differentiation
· I can explain what the community is.
· I can name three different communities that I belong to.
· I can write a sentence about three communities that I belong to.


	Objectives and outcomes (SYLLABUS)
Interacting: 
LKO2-IC Interact with others to share information and participate in classroom
               activities in Korean
Accessing and Responding:
LKO2-2C  Locates and classifies information in texts 
LKO2-3C  Responds to texts in a variety of ways
LKO2-4C  Composes texts in Korean using modelled language
Systems of Language:
LKO3-5U Recognises pronunciation and intonation patterns of Korean
LKO3-6U Recognises and understanding of basic Korean writing conventions
LKO3-7U Demonstrates understanding of elements of Korean grammar in 
                 familiar language patterns
LKO3-8U Demonstrates an awareness of how familiar texts are structured
The Role of Language and Culture: 
LKO2-9U Recognises how terms and expressions reflect aspects of cultures

	Indicators (SYLLABUS)
· Interact with teacher and peers to share information, experiences and feelings
· Participate in classroom activities and collaborative tasks that involve planning or simple transactions
· Locate and organise information from spoken, written, digital and visual texts
· Respond in English or Korean to texts, using spoken, written and digital modes, and models
· Compose texts using formulaic expressions,, modelled language and visual supports
· Create bilingual texts such as signs or notices, digital picture dictionaries and word banks for the classroom and school community
· Understand and use Hangeul in texts
· Develop knowledge of grammatical element to describe actions, people and objects
· Reflect on their experiences when interacting in Korean and English-speaking contexts, identifying differences in language use and behaviours

	Suggested vocabulary 
community, public organisation, life, solution, people in the area, development, belong, interest/benefit, neighbour, problem, actively, 지역사회, 공공기관, 생활, 해결, 주민, 개발, 속하다, 이익, 이웃, 문제, 적극적으로
	Sentence structures
while, is called, in order to, should, It is because, of  
~하면서, ~ (이) 라고 하다. ~을 위해, ~야 하다.  ~것, ~이기 때문이다, 의

	Resources 
worksheets for My community, worksheets for My community for lower level students (Differentiation), cardboard for posters, word cards for a jumbled word card game, softball for a ball game, information cards for a role play, students’ evaluation forms for learning including lower level students, planner for a goal task, worksheet for a table for Two Stars and One Wish, mini whiteboards and whiteboard markers (optional), dictionary, electronic dictionary
	Resources 
YouTube video- Communities for Kids | Social Communities | Kids Academy



	Sequence of language teaching / learning activities, games, etc differentiation  and preparation for task 

	Resources 

	· Students read out the LISC and have a clear understanding of LISC.
· Ask students what is a community and check what they already know about a community.   
· View the video in YouTube, ‘Who belongs to our community?’ Communities for Kids | Social Communities | Kids Academy.  Students take a note in their books while watching the video.
· Students discuss the concept of community and different types of communities presented in the video. 
	YouTube video-
Communities for Kids | Social Communities | Kids Academy

	 
 *Differentiation – For lower level students  (Group 2)
· Students practise reading the passage aloud in the worksheet and write down new words in their book while the students in Group 1 work with the teacher.  Students learn the new words after they find the meanings of the new words using a dictionary or a computer until they work with the teacher.
· Students fill out the table for 2 Stars and 1 Wish by writing two words learnt under Two Stars and a new word they want to learn under One Wish.  Students glue the worksheet for Two Stars and One Wish on the last page of their book.


· Students in Group 1 read a reading passage about a community.  Check students’ understanding of the text by asking the following comprehension questions: 
1. What is a community?
2. What types of communities are mentioned?  
3. What are examples of public organisations in the community?
4. What do we need to do for our community?
5. Why is our community important?
· Students in Group 1 learn the new expressions in the text. (community, public organisation, life, solution, people in the area, development, belong, interest/benefit, neighbour, problem, actively지역사회, 공공기관, 생활, 해결, 주민, 개발, 속하다, 이익, 이웃, 문제, 적극적으로)
*Differentiation – For lower level students  (Group 2)
· Check with the students what words they have learnt.  Students read a reading passage about a community.  Check students’ understanding of the text by asking the following comprehension questions: 
1. What is a community?
2. What types of different community are mentioned?
3. What public buildings can be found in the community?
4. What do we need to do to make our community better?
· Students learn the new expressions in the text. (community, library, people in the area,  area, neighbourhood,     neighbour, should help, family 지역사회, 도서관, 주민, 지역, 동네, 이웃, 도와야, 가족)   
· Students in Group 1 and Group 2 play a separate ball game to consolidate their learning of the new words. 
· Activity 1: Ball games  (Group 1 and Group 2)
1. A student with a ball says any Korean expression learnt while throwing a ball to another student.  
2. A student catching the ball says the English equivalent within 5 seconds and throws the ball to another student saying another Korean expressions learnt.  
3. If the student doesn’t say the correct English equivalent or can’t say one of the Korean expressions learnt within the limited time, he/she sits down.
4. If a student doesn’t throw the ball properly, he/she sits down.
5. If a student misses the ball, he/she sits down.
6. Students keep playing until everyone has a turn. 
	Differentiation: Worksheet for a reading passage

dictionary or 
electronic dictionary:
Korean - English dictionary - Search Results - 한국어기초사전
Worksheet for Two Stars and One Wish

Worksheet for a reading passage about ‘My community’





Differentiation:
Worksheet for a reading passage about ‘My community’ 





2 Softballs





	· Students in Group 1 complete a Crossword puzzle on the worksheet.  
*Differentiation – For lower level students
· Students in Group 2 complete a match up exercise on the worksheet.

· Students in Group 1 learn new sentence structures used in the text and write their own sentences using the new sentence structures on the mini whiteboard/ in the book: while, is called, in order to, should, It is because, of  ~하면서, ~(이)라고 하다. ~위해, ~야 하다,  ~것, ~이기 때문이다, 의  (Assessment for)
*Differentiation – For lower level students (Group 2)
· Students learn the new sentence structures used in the text with Group 1 (while, is called, in order to,~하면서, ~(이)라고 하다, ~ 위해, ~야 하다) 
· Students write their own sentences on the whiteboard. (Guided).
· Students practise writing the sentences in the book. 
· Students write the sentences on the mini whiteboard/in their books. (Assessment for)


	Worksheet – Page 1
Differentiation:
Worksheet -Page 1


Mini whiteboards or
Exercise books 
Whiteboard markers
Mini whiteboard erasers

Mini whiteboards or
Exercise books Whiteboard markers
Mini whiteboard erasers

	· Students in Group 1 read the text again and complete a Cloze on the worksheet.
*Differentiation – For lower level students
· Students complete a Cloze on the worksheet.

	Worksheet – Page 2
Differentiation:
Worksheet - Page 2

	· All the students learn a Korean expression about the importance of our neighbours, 이웃 사촌by participating in a role play.  
· Activity 2: Role-playing to introduce the Korean expression, 이웃 사촌  (Group 1 and Group 2)
1. Students form two groups of 3 to perform a role play.
2. Students in a group pick an information card for a role play.  Students performing Neighbour 1 and Neighbour 2 attach the letter card on their chest. 
3. Students in a group perform a role-paly according to the information on the cards.  Students are encouraged to make up an impromptu dialogue if possible.
· Ask the students who we turn to when we are in an emergency situation for help at the end of the role plays.
· Introduce the new Korean expression, 이웃 사촌 which suggests importance of our neighbours.  Students guess the meaning of the new expression.  Clarify the meaning of the expression.  Students write the English translation of the expression on the whiteboard (Guided).  
· Students answer Question 3 about이웃 사촌 on the worksheet.
	


Information cards





Worksheet – Page 3
Differentiation:
Worksheet -Page 3


	· Students discuss different types of communities and write about them on the whiteboard (family, school, church, neighbourhood, city, country) 
· Add the Korean community in Sydney as an additional community the students belong to.   
· Students in Group 1 and Group 2 practise writing the words for different types of communities in their books if necessary.
· Students in Group 1 and Group 2 write the types of communities which they belong to in the circles for Question 4 on the worksheet.
	
Worksheet – Page 3
Differentiation:
Worksheet -Page 3


	· All the students participate in the Jumbled word card game for Activity 3.
· Activity 3: Jumbled word card game (Group 1 and Group 2)
1. Attach the word cards of different types of communities (home, neighbourhood/ city, school, Korean community in Sydney) on the whiteboard for the jumbled word card game. 
2. Lay the rest of word cards on the tables.  Students in pairs pick up the correct cards to make a sentence for each type of community and attach them under the right type of community on the whiteboard.
3. Students read out all the sentences on the whiteboard.  Students discuss what kind of information was included in the sentences and what other information can be added to each type of community.  Students can add more information on the board. 
4. Students select two or more sentences from the board for each community and copy them in their books.
  *Differentiation – For lower level students
· Students select a sentence from the board for each community and copy them in their books.
	
Word cards for different types of  communities and a jumbled word card game

Blue tag



	· Students in Group 1 select their four types of communities which they belong to and write them on the worksheet.  
· Students write 2 or more sentences about the characteristics of each community they have chosen on the mini whiteboard/book.   
· Students review their sentences before the sentences are checked by the teacher.
· Students write their sentences in the speech bubbles on the worksheet. 
  *Differentiation – For lower level students
· Students select their three types of the communities which they belong to and write them on the worksheet.  
· Students write one or two sentences about the characteristics of each community they have chosen on the mini whiteboard/book.   
· Students review their sentences before the sentences are checked by the teacher.
· Students write their sentences in the speech bubbles on the worksheet. 
· Students in Group 1 and Group 2 present a short talk about ‘My favourite community’. (Assessment for)
· Students in Group 1 include the following information for their talk: What is a community?  What communities do I belong to?  What is my favourite community that I belong to and why? 
· Students in Group 2 include the following information for their talk: What is a community? What is my favourite community that I belong to and Why?
· Students in Group 1 complete an evaluation form for their learning for the unit of work, ‘My community’.
 (Assessment as)
· Students in Group 2 complete an evaluation form for their learning for the unit of work, ‘My community’. (Assessment as)
	
Worksheet – Page 4
Mini whiteboards or
Exercise book

Differentiation:
Worksheet -Page 4
Mini whiteboards or
Exercise book







Students’ evaluation forms for learning

	· All the students participate in creating a table for evaluation criteria for a goal task, Creating and presenting a poster for a community profile on a chosen community as a group.   
· Activity 4: Creating a table for evaluation criteria for a goal task, Creating and presenting a poster for a community profile on a chosen community as a group.
· Students in groups discuss and create the evaluation criteria for posters and oral presentations.
       Suggested details for evaluation criteria: 
1. Poster: visual effect, content, spelling, grammar
2. Oral presentation:  content, voice, eye contact, body gesture/posture, pronunciation 
· Students finalise an evaluation form as a whole class.
· Students use the printed evaluation form to assess the posters and oral presentations of other groups. 
	
A4 paper for evaluation forms for a goal task







	· All the students participate in a goal task of the unit of work, ‘My community’. 
· Activity 5: Goal task of the unit of work, My community  - Creating and presenting a poster for a community profile on
                   a chosen community (Assessment of)
· Students form a group of 2 or 3 and choose a topic from the four topics for a goal task.
· Students have a discussion about their goal task using ‘Planner for a group project’. 
· Students create a poster for their chosen community in groups of 2 or 3 to present it as a group to the class.  
· Suggested types of the communities and details to be included in the posters
                      Suggested details for each community:
1. Families in the community – family photos, interview of the parents on what they want to say to their children.  family members, family members’ hobbies, appearances and personalities, favourite family time, what you like about your family 
2. Our school – school photos, interview of school Principal/teachers about their school/ the students,
location, school size, features of the school, favourite school program or event, friends at school
3. Our neighbourhood/city – location, features of the neighbourhood, neighbours/people in the area, natural environment, built environment, public facilities, likes and dislikes about your neighbourhood/city, transport 
4. The Korean community in Sydney – photos of Korean families, interview of some Korean people on when they came to Australia and what they like about living in Sydney,  population, suburbs where many Korean people live, Korean community centre, photos of Korean newspaper/magazine, Korean shops, life styles, special Korean event, features of the Korean community in Sydney
· Students in groups discuss their roles for an oral presentation and practise their part for the presentation. 
Every student in each group participates in the oral presentation.
· Students in groups present a poster and a talk about their chosen community profile to the class. 
· Students evaluate the posters and oral presentations of other groups.
· The photos of students’ posters can be sent to the council of the city so that they can be uploaded as authentic information about the community for new community members of the area. 


	

Cardboard for posters

[bookmark: _GoBack]Planner for a group project

	Presentation, performance of goal task: Creating and presenting a poster for a community profile on a chosen community as a group

	Evaluation: Assessment for: Worksheets for My community & Oral presentation about ‘My favourite community’. 
                      Assessment for: Writing sentences using the key words/structures on the mini whiteboards  
                      Assessment as: Students’ evaluation form of their learning for the unit of work, ‘My community’
                      Assessment of: Creating and presenting a poster for a community profile on a chosen community as a group      






