Year 5 Mirrors
	Unit Title: Oh what a World!
	Unit concept: Comparing Cultures
	Duration:     10 weeks 



	Unit overview

	In this unit, students will do comparative study between an Australian and Moroccon boy through visual literature presented by Jeannie Baker ‘Mirrors’. Students will utilise similar concepts to connect their own lives to those in Sri Lanka or India. Students will develop vocabulary and sentence structure to compliment their learning. 

	Outcomes
	Resources

	A student:
LTA3-1C: interacts with others to share information and participate in classroom activities in Tamil.
LTA3-2C: locates and classifies information in texts.
LTA3-4C: composes texts in Tamil using modelled language.
LTA3-5U: recognises pronunciation and intonation patterns of Tamil.
LTA3-7U: demonstrates understanding of elements of Tamil grammar in familiar language patterns.
LTA3-8U: demonstrates an awareness of how familiar texts are structured.
LTA3-9U: recognises how terms and expressions reflect aspects of culture.
	Stimulus text:
· Mirror by Jeannie Baker
· I am Australian too by Mem Fox
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	Content
	Teaching, learning and assessment strategies 

	· Familarising themselves with vocabulary around common objects
	Introduction:
· Look at the front and back cover of “Mirror” Jeannie Baker (discuss where the story may be set, what time of day)
· Discuss who the boy – age, personality is and where they might live. 
· Discuss what the students think the book is about. 
Lesson:
· Discuss the word Mirror – கண்ணாடி and what is represents and its purposes 
· Analyse each page of the book at a time and discuss looking at the theme of each page; shopping, sports, making a meal, morning routine, social event
· Divide students into small groups and give them an enlarged copy of each double fold page
· Ask students to create a vocabulary list of nouns in Tamil that the students can see on each page on post it notes
· once students are done, display the pages around the room and have all students look at each others’ pages
· come together and discuss any new vocabulary
· students should write these new words in their workbook and create sentences

	· Using a venn diagram to compare and contrast two different cultures
	Lesson:

· Read “Mirror” Jeannie Baker and look for visual images to make connections between the lives of the two boys. 
· Using the pages with the vocabulary from the last lesson, copy each page and split students into groups of three
· Each group to study the page focusing on similarities and differences using a venn diagram (attached following the unit) compare the Australian boys’ life to a boy in Morocco
· Present their findings to the class in Tamil
· Display these pages around the room for future lessons

	· understanding globalisation and how it has impacted us
	Introduction:
· Prompt students to keep an eye out for the item that appears in both the boys’ lives (the rug -  In Mirror, the “magic carpet” helps to bring two boys from different sides of the world together)
Watch video – Moroccan weaving
https://www.youtube.com/watch?v=EHcjd34WRMY
· discuss how this rug connects the boys (even though we are in different countries, through globalisation we are able to get things from all around the world)

Lesson:
· brainstorm with students how globalisation has happened in the world
விமானம் - plane
கப்பல்கள் - boats
உலகமயமாக்கல் - globalisation
பயணம் - travel
இடம்பெயர்வு - migration
உலகப் போர்கள் - world wars
வேலை - work
வாங்குதல் - buying
கடைகள் - shops
கலாச்சாரங்கள் - cultures
உணவு - food
· explain to students that each and everyone of us have come to Australia from another country except if we are Aboriginal or Torres Strait Islanders
· ask students to share with a partner how their family came to Australia (NOTE: be mindful about refugee students who may have a very traumatic experience so make it clear that it is optional and if they need to take a little break they may)
· if sharing personal stories is too sensitive, teacher can read the wonderful picture book ‘I am Australian too’ by Mem Fox or watch the reading on Youtube
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· Once reading the story, students create their own page that may be added to this book
· It is important to really ‘be present’ with the children’s emotions while reading this story and completing the page for the book to ensure that negative emotions do not rise, hence pairs or small group may be appropriate

	· learning the impact of globalisation on food
	Introduction:
· recap globalisation and how everyone is now becoming global citizens of the world
· discuss how food has been impacted by globalisation (eating with different utensils, enjoying different cuisines)
Lesson:
· independently, give students ten minutes to think of different foods from all around the world and find similarities between different cuisines such as dosa-crepes-pancakes, dumplings - kollakattai, roti - lebanese bread, noodles - spaghetti
· come together as a class, share findings
· in small groups, students can categorise the foods not by culture but by other means such as flavour, shape, main ingredient
· share these categories to the class with explanations
· in pairs, students to recreate a chosen food to make it look as realistic as possible using any materials provided to them
· Share with students the discussion topic about how all the cultures of the world are connected
· Dosa- crepe/pancakes, 
· dumplings- idli / gulab jamun (sweet dumplings)
· Naan bread/ roti - wrap
· sambal in Malaysian food
· during the week, get students to go home and research the recipe to making a food

	· writing a procedural text in Tamil
· learning to correctly use time connectives

	Introduce:
· display to students a procedure in English aimed at Year 5
· discuss the features and structure of a procedure and translate key words
· on cards, write different time connectives

Lesson:
· students in small groups, participate in the ordering game using time connectives cards
· students can try to verbally put them into sentences
· using one recipe brought in from home, students can attempt to use time connectives instead of numbers
· students to apply this to the recipe they have brought to share
· students to write the English recipe into Tamil
· collate these pages to make a whole class recipe book

	· understanding cultural differences
	Introduction:
· what is the Tamil word for ‘clothing’ (this will be different for the various dialects of Tamil)
Lesson:
· Look through “Mirror” focusing on the different types of clothing
· discuss the differences between male and female: women living in North Africa wear long gowns and headscarves, particularly when found in the company of men. 
· Discuss different clothes worn by Tamil people and the differences for male and female
· Discuss other countries' clothing and why they are different (religion, lifestyle if they are farmers, cultural expectations, traditional lifestyle, westernisation)
· Watch video about sari weaving
https://www.youtube.com/watch?v=0QeH_Cfeg7Q
https://www.youtube.com/watch?v=ECuz1nmJ92M
https://www.youtube.com/watch?v=O2hGxdgULiU
· students can create a design for a saree, verti or even western clothing with Tamil touches

	· understanding vocabulary related to time in Tamil
· creating a sequential timeline of events
	Introduce:
· discuss different words related to time in Tamil (o’clock, half past, quarter past/to, evening, morning, night)
Lesson:
· Look carefully at each picture and see if you can tell what time it is in each country. How do you know? 
- What is loaded onto the donkey? Bicycle? Cow cart?
- What is loaded into the car?
- Do they see many people along the way? In Morocco? In Sydney? Sri Lanka? India?
- How long does it take them to get to the marketplace? 
- How long does it take to get to Hardware Planet? 
· Write two separate timelines – one for the daily events in Morocco and one for the daily events in Sydney. You can use drawings and pictures to divide up the day.

	· utilising creative skills to bring art to life
	Introduce:
· go through the pages of Mirror once again as a class focusing on the creative techniques (painting, using materials of different sorts)
· tell students that they will be creating one page that represents life for them
Lesson:
· students will need plenty of time to bring creativity to life
· teacher to act as a mentor to guide them through the creative process

















	Sample assessment activities

	Outcomes assessed: 
Criteria for assessment:
· identify main ideas and specific information in texts
· demonstrate control of a range of language structures and vocabulary in 
· structure texts appropriate to context and purpose
Students with prior learning and/or experience
Outcomes assessed: 
Criteria for assessment:
· relevance of information and ideas
· accuracy and range of language structures and vocabulary
· writing text appropriate to audience, context and purpose
Students with a background in 
Outcomes assessed: 
Criteria for assessment:
· relevance of information, ideas and opinions
· accuracy and range of language structures and vocabulary
· writing text appropriate to context, purpose and audience



	Reflection and evaluation

	At the conclusion of the unit, teachers should reflect on student learning and engagement in activities, and use this to inform planning for subsequent learning experiences. Teachers could consider assessment records and results and student feedback to help them ascertain the quality of teaching and learning experiences.			
· To what level did students achieve the learning outcomes?
· How effective were the activities in helping students to understand key concepts and achieve the learning outcomes? 
· Did teaching strategies and activities facilitate high levels of student engagement? Why/why not?
· How could the unit be improved to enhance student engagement and learning?
· Were students’ needs catered for?
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